CASE STUDY WHICH HIGHLIGHTS THE ROLE OF TRAINING SCHOOLS IN NQT DEVELOPMENT

At a Training Session that focused on “teaching that will support formative assessment”, NQTs strengthened their understanding of specific QTS standards and their skills in mornitoring and assessment. It also provided them with an opportunity to take part in teamwork and exchange ideas with more experienced teachers.
Background

Malvins Close First School in Blyth, Northumberland has training school status.  Half of the cohort of 140 PGCE trainees from the University of Newcastle come to Malvins Close in groups of about 20 for training on such aspects as curriculum planning, behaviour management, teaching and learning.  Recently, the school obtained TTA funding to build a virtual classroom so that in the future lessons could be transmitted live via the Internet.  Julie Bowman, the Headteacher, and Cheryl Waters, the Training School Manager, are very enthusiastic about their current practice and future plans for developing it further.  The high quality of the school environment and strong team of teaching and support staff provide a good role model for visiting students and teachers.  Each classroom reflects the focus given to pupils’ learning; learning objectives and success criteria for pupils are displayed prominently.  Teachers who started their career here are very positive about the emphasis given to their professional development from the outset.  Julie is an extremely capable, innovative and welcoming headteacher who, like Cheryl is keen to work closely with partner schools and the ITT providers.  Strong partnership working with a range of stakeholders is actively encouraged and promoted by Therese Lewis, the TTA’s Regional Partnership Manager.

Training Session

At the afternoon session observed, attended by 30 students and teachers, including NQTs, the theme was, “Teaching that will support formative assessment.”  The morning had been spent observing lessons at Malvins Close, reviewing these with the class teachers followed by a full feedback and discussion with Cheryl.  

The session aimed to identify:

· an environment conducive to learning;

· the development of an ethos where tasks are seen purely as vehicles to develop learning and not an end in themselves;

· the importance of effective plenaries where formative assessments can inform the next steps.

Cheryl started by explaining some of the benefits of formative assessment, focusing on the key aspects of independent learning, pupil motivation and improving standards.  A discussion took place on the optimum conditions for learning during which the students and teachers contributed their ideas gleaned from the morning observations and the experience gained from recent placements.  They had clearly understood the importance of the pupils’ knowing what they are meant to be learning and sharing success criteria with them so that pupils can judge their work and progress.  

Cheryl posed several pertinent questions about the type of environment which promotes stimulating learning.  The responses showed the considerable insights gained from visiting the classrooms at Malvins Close.  These included displays which reflect the learning taking place; well-organised resources; valuing pupils’ contributions; and high teacher expectations. Cheryl introduced the notion of preferred learning styles such as kinaesthetic, visual and auditory and explained how this could influence planning, groupings and, ultimately, the setting of learning objectives.  The students and teachers were asked to consider how children with different needs might access a task, thus reinforcing the importance of differentiation.  Information about the effective use of success criteria was presented, with the audience again encouraged to engage in debate. 

PowerPoint was used very well to present a wealth of material, with the slides having been distributed in booklet format to encourage note taking of additional comments.  What had seemed a very challenging agenda to cover at the start of the session turned out to be manageable because of the expert tutoring.  Also, Cheryl interspersed the presentation with numerous relevant and interesting illustrative examples, drawing from her vast teaching experience.  For example, she referred to the “lads and dads” initiative at Malvins Close which had engaged Year 3 underachieving boys and their dads on ICT/literacy assignments.  This variety contributed to maximum engagement and reinforcement of the adults’ learning.

The activity-based part of the session involved formative assessment of an extract of pupils’ writing, applying the principles from Shirley Clarke’s “Closing the gap prompts” which had been introduced earlier.  Working in pairs the students and teachers analysed the writing from the perspective of the extent to which the accompanying success criteria had been met, in this case the inclusion of exciting adjectives, similes, and last sentences that make the reader want to move on.  The task was to highlight where these criteria had been met or omitted, and then to suggest how selected pieces of the pupils’ texts could be improved through constructive written comments by the marker.  The next stage was to improve the writing based on the suggestions made.  The quality of these latter responses, which were shared with the group as a whole, demonstrated the high creative and linguistic abilities of the participants.  Moreover, what had been embedded was the notion of selective marking in order to get better writing from the pupils.

Appropriately, the session ended with a plenary conducted by Cheryl with four Year 3 pupils.  This involved the pupils commenting sensitively and critically on each other’s written assignment through applying the success criteria.  Much of the earlier learning for the students and teachers would have been reinforced by this observation of an actual plenary.  It would also have introduced the practical strategies of peer assessment and response partners as well as the use of plenaries to check pupils’ understanding.

Overall Impact

Taking all factors into consideration, this was an outstanding training session which met the needs of students, NQTs and experienced teachers due to the logical, sequential presentation of the material, inspirational tutoring and the engagement of the participants at their own level.  To be able to teach Year 3 pupils and adults in one session and to meet successfully the needs of all parties is a rare quality and a remarkable achievement.

Aspects of the following QTS standards were covered in suitable depth: S2 Knowledge and Understanding; S3.1 Teaching; S3.2 and 3.3 Monitoring and Assessment.  The NQTs would have consolidated the knowledge, understanding and skills gained in meeting these standards the previous year.  More significantly, the challenging nature of the session would have helped them to progress well beyond their earlier achievements.  These include: the opportunity to reflect with other teachers on the lessons observed at Malvins Close; contributing to ideas for developing and applying formative assessments; and reaching shared solutions with fellow professionals.  Liaising with parents and carers is another important Induction Standard and constant reference was made to communicating the formative assessments of children to their parents and carers, and ensuring that the latter understand the assessment outcomes and what they can do to support the current learning and the next steps.  

The NQTs were well placed by the end of the session to answer the following questions posed by the TTA:

How well do your reports inform parents and carers about pupils’ progress and achievements?

Have you told parents and carers about the learning that takes place in the classrooms?

How have you used opportunities such as consultation meetings to discuss appropriate targets and to encourage parents and carers to support their children’s learning and progress?

The need to communicate a school’s policy on assessment would also have been well understood by NQTs present, for example, in respect of marking for specific purposes.  Parental expectations are likely to be that spelling and punctuation are of paramount importance, so the broader range of criteria used would have to be shared with them.  The additional opportunities for teamwork and to engage with students and more experienced teachers in a training environment were appreciated and considered valuable.

Contributing Success Factors

The committed, energetic leadership of the headteacher who has ensured that all the necessary ingredients are in place for a successful training school, notably high quality teaching and learning and stimulating classrooms.

A training school manager with the professional expertise and skills to deliver effectively across a broad range of content which covers QTS and Induction Standards and relates these to practical teaching and learning strategies.

The active support of the Regional Partnership Manager for the North East who promotes joint working and collaboration with a range of stakeholders.

A whole-school ethos which values equally the trainees and its entire staff and gives high priority to continuous professional development.
This case study was compiled by Teacher Training Agency regional induction consultants (RICs) during 2003/04. The aim is to share effective induction practice and to help schools support and learn from each other. The case studies may be of interest to colleagues working in LEAs and schools involved directly in supporting NQTs. They are intended to inspire rather than to guide.

For more information about any of these case studies, or if you have an example 
of effective induction practice that you would like to share, please e-mail induction@teach-tta.gov.uk
Further copies of this document and other case studies can be downloaded from www.tta.gov.uk/induction  

Opinions expressed by the authors do not necessarily reflect the views of the Teacher Training Agency or the Government.
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